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Introduction    
This teaching and learning policy has been approved by the staff and Governors of 
Lipson Vale Primary School and will be reviewed annually. It aims to ensure that the 
children at our school are provided with high quality learning experiences that lead to 
a consistently high level of pupil achievement by providing agreed policy but also more 
detailed guidance. It is also aimed at providing staff at all levels of experience a 
guide to best practice in the day to day classroom. 
 
Purpose 
The policy for teaching and learning is the core policy of the school and informs the 
best classroom practice. The procedures within it will support all children to make 
progress in every lesson taught and will ultimately raise standards. This policy guides 
what children do, what teachers and support staff do, how time is managed, the 
organisation of the classroom and what the school does to create an effective and 
well managed learning environment in which the individual needs of each child can be 
met. 
 It was written as a result of developments in our practice and is owned by the 
teaching team. Members of the teaching team are expected to refer to it frequently, 
ensure that supply staff and trainees are aware of the key ideas and use it to help 
evaluate and tweak practice to ensure the best provision for our children. 
 
Aims 

 To raise the quality of learning and as a result improve standards. 
 To provide clear guidance for teaching and learning ensuring consistency across 

the school. 
 To enable the teaching team to identify aspects of practice as part of their 

commitment to continual improvement. 
 To provide a tool for monitoring, evaluation, school improvement and 

accountability. 
 To support our commitment to equal opportunities. 
 To set out our expectations of best practice. 

 
This policy will improve learning if: 

 Everyone is committed to achieving a consistent approach to learning. 
 Expectations are clear for all. 
 Children have a voice in their own learning and development. 

 
Role of the Head Teacher and Governing Body 

 to support the use of appropriate teaching strategies by allocating resources 
effectively. 

 to ensure that the school buildings and premises are best used to support 
successful teaching and learning. 

 to monitor teaching strategies in the light of health and safety regulations. 
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 to monitor how effective teaching and learning strategies are in terms of 
raising pupil attainment. 

 to ensure that staff development and performance management policies 
promote good quality teaching. 

 
Role of Parents/Carers 
We believe that parents have a fundamental role to play in helping children to learn. 
We do all we can to inform parents and carers about what and how their children are 
learning by: 

 holding parents’ evenings to discuss children’s progress. 
 sending an annual report to parents in which we explain the progress made by 

each child and indicate how their learning can be improved further. 
 explaining to parents how they can support their children with homework. 
 holding subject specific events to help parents better understand areas of 

the curriculum. 
 
We believe that parents / carers have the responsibility to support their children 
and the school in implementing school policies. We would like parents to: 

 ensure that their child has the best attendance record possible. 
 ensure that their child is equipped for partaking in activities at school 
 do their best to keep their child healthy and fit to attend school. 
 inform school if there are matters outside of school that are likely to affect a 

child’s performance or behaviour at school. 
 promote a positive attitude towards school and learning in general. 
 support their child in home learning activities set by the class teacher including 

engaging in regular reading sessions and signing the reading diary (minimum 3 x 
a week). 

 fulfil the requirements set out in the home/school agreement. Parents are 
required to sign this when their child joins the school but we are aware that 
reminders about their responsibilities would be useful over the years. 

 
Teaching and Learning  
As a school that promotes achievement for all, the teaching and learning at LVPS is 
underpinned by the aim of providing Quality First Teaching (QFT) see appendix 2, 
together with targeted intervention for identified groups of (under achieving) pupils 
to ensure that learning is personalised.  
 
Our understanding of ‘personalised learning’ means maintaining a focus on individual 
progress, in order to maximise all pupils’ capacity to learn, achieve and participate. 
This means supporting and challenging each learner to achieve national standards and 
to gain the skills they need to thrive and succeed throughout their lives. 
‘Personalising learning’ is not about individual lesson plans or individualisation (where 
learners are taught separately or largely through a one-to-one approach).  
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Definition of Learning  
‘Learning can be considered as the process by which skills, attitudes, knowledge and 
concepts are acquired and understood, applied and used or advanced and extended. It 
should not be confused with the mere completion of tasks’  
 
Effective Learning 
We acknowledge that people learn in many different ways and we recognise the need 
to develop strategies that allow all children to learn in ways that suit them best. We 
take into account these different forms of intelligence when planning teaching and 
learning styles. Accelerated Learning – teaching pupils how to learn as well as what to 
learn (the content) - is a concept embraced by Lipson Vale Primary School. Aspects of 
this are contained within this T and L policy. However, further explanation is 
contained within the Accelerated Learning Policy which is attached as an Appendix 10. 
We offer opportunities for children to learn in different ways which are enhanced in 
our school, these include: 
 
 - investigation and problem solving; 
 - research and finding out; 
 - group (mixed ability and ability) work; 
 - paired work; 
 - independent work; 
 - asking and answering questions; 
 - use of ICT; 
 - fieldwork and visits to places of educational interest; 
 - creative activities; 
 - watching media, responding to musical and other recorded material; 
 - designing and making things; 
 - participation in athletic or physical activity; 
 - after school clubs; 
 - guest visitors and performers. 
 - allowing them to access relevant resources. 
- learning through failure (encouraging a ‘can do’ approach) 
 
First Hand Learning 
We recognise that some of our pupils do not have a wide range of experiences outside 
school. We also know that providing first-hand experience where possible enhances 
learning. The policy at Lipson Vale is that all teachers should look for ways of 
providing at least one relevant trip out of school and / or a visit into school by an 
individual or group every term to enhance the topic being followed or another 
curriculum area. In recognition of this the PTFA currently fund £3 per pupil annually 
to assist with costs. 
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We believe that children learn best when they:   
. are happy;  
. are interested and motivated;  
. are taught the skills of a successful learner;   
. clearly understand the task;  
. are confident, feel secure and safe and are aware of boundaries;  
. are involved in learning which is challenging and stimulating but  
  achievable; 
. are able to apply their learning to other areas;  
. are able to take risks and not be afraid to make mistakes; 
· acquire mutual respect and value the work of others; 
· have lessons which are stimulating, exciting and engaging – having purpose and pace; 
· are encouraged and praised when they achieve success; 
· are given meaningful feedback on what they are doing and how they can improve, 
both verbally and through the marking (refer to the school’s marking policy). 

· engage in self-evaluation, making choices where appropriate and play an increasing 
role in discussing and organising their own learning; 

· are able to behave responsibly and appropriately in all settings.  
· have clear targets, which they understand. 
· teaching is focussed on their individual needs. 
· have their parents involved and supportive.  
 
To allow Quality Teaching and Learning to happen a number of different aspects 
need to be combined: 
 

1. QUALITY FIRST TEACHING 
There is an expectation that children have a right to regularly receive GOOD or 
better teaching. 

 What does GOOD to OUTSTANDING teaching look like?  
 
Some of the following criteria might be expected to be seen in a classroom over time, 
others are expected to be present in the majority of lessons. See also Appendix 1. 
 
First and foremost the pupils should be making progress over a series of lessons. 
 
 Lessons are well planned and objective led with a clear learning outcome and 

success criteria;  

 A range of Assessment for Learning (AfL) techniques are used;  

 Lessons are sufficiently differentiated to match the ability of all the children, 
this will include extension and challenge for all groups; 
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 The learning objective and success criteria is shared with the children and is 
referred to throughout the lesson and is reviewed in order to assess learning;  

 Previous learning is reviewed (if appropriate); 

 A range of teaching methods to foster different ways of learning is used ensuring 
a good balance between instruction, demonstration, modelling, discussion, 
questioning;  

 A range of learning styles are catered for;  

 Key vocabulary is displayed and used accurately;  

 The lessons are well paced and delivered with enthusiasm; 

 Good or better subject knowledge is demonstrated by the teacher;   

 The method and organisation of the lesson supports the learning intention; 

 Teachers’ planning includes details of intervention or support work by Teaching 
Assistants or other adults; 

 Teachers and Teaching Assistants clearly work collaboratively; 

 Teachers have high expectations of all pupils’ achievement; 

 Teachers have high expectations of behaviour and use the agreed sanction / 
reward systems; 

 Teachers make use of praise and encouragement throughout the lesson; 

 Teachers evaluate pupil learning throughout the lesson and modify and adapt the 
lesson when necessary; 

 Teachers use their daily assessments and observations to adapt and modify future 
planning and learning; 

 Teachers use a range of effective resources; 

 Teachers use a range of questioning techniques and allow time for responses; 

 Children are given the opportunity to discuss and review their learning; 

 Time is managed effectively; 

 Feedback (oral and written) is provided for children which is constructive and 
enables them to move forward; 
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 Children can confidently ask any adult in the classroom for advice or help because 
all the adults are clear about the lesson’s objectives and the teacher’s 
expectations; 

 Teachers are aware of SEN pupil’s individual targets and reinforce these where 
appropriate; 

To be successful teachers we need to be able to identify and recognise learning 
that is taking place within the classrooms. 
What does successful learning look like in our classrooms?  
 
· Children are motivated to learn and are excited about their learning. 
· They can talk to you about what they are learning not just what they are doing. 
· Children have a clear understanding of the learning objectives and success criteria. 
They know what is expected of them and what the teacher is looking for. 

· Children are on task and able to maintain concentration. 
· Children listen and are able to follow instructions. 
· Children are able to work well in a variety of ways – in pairs, groups, and individually. 
· Children are independent learners and draw from a range of strategies when needed 
e.g. know what to do when they are ‘stuck’. 

· Children use appropriate vocabulary connected with their learning. 
· Children ask relevant and appropriate questions. 
· Children are well organised with their time and equipment and are able to select 
their own resources when appropriate. 

· Children are able to take risks, they are not afraid of making mistakes and recognise 
that this is part of their learning process. 

· Children are able to use success criteria to evaluate their work. 
· Children show pride in the quality and the presentation of their work. 
· Children are allowed to be creative. 
 
Planning 
 
To enable good teaching to take place teachers need to be organised and well 
planned.  
Teaching staff are released in teams for PPA to allow for cross team planning and 
assessment / moderation, to aid continuity and communication and to encourage 
shared planning and use of resources in year groups 
Staff are expected to have an ongoing Planning File for the term (see Appendix 5 – 
Planning File Contents, the minimum requirement). Increasingly, this has become an 
electronic document or set of documents per team, stored on the school server which 
is an open and shared working document, accessible to anyone within school. 
Historically, staff have been asked to keep a hard copy of this in a termly file, 
available in school and handed into the HT at the start of a long term for monitoring. 
However, more recently, we have been going through a transition period where we are 
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becoming fully electronic in terms of producing and accessing planning. The aim is to 
use the i-cloud as soon as is possible to save all school documents so they are 
accessible from anywhere. Over the course of 2019 / 2020 we will be setting this up 
and providing training on an effective and streamlined planning system, in the icloud, 
based on Office 365, which should be consistent across the school and easy to access 
and monitor. It is quite acceptable for teachers to continue to keep and use a hard 
copy of their planning file as well if they prefer and there are times when a printed 
version of planning is desirable. Some planning and recording will still need to be kept 
in classroom based files such as records of the Guided Reading due to the need for it 
to be annotated during sessions. Ideally, a basic class file should be available in the 
classroom with key documents inside which can be easily accessed as needed. 
Effective planning will include:  
 
Long term planning –  
The school has been planning using the New National Curriculum (2014) from 
September 14. A programme of topics / themes has been created aiming, where 
possible, to make these cross curricular and linked to other subjects. English themes 
are designed to link in with and enhance topics. Revised planning sheets have been 
devised and are being used successfully having been trialled and reviewed after the 
first year.   All of these can be accessed on the Staff Shared area of the school 
server.  
Planning will be reviewed and adapted in light of the New Ofsted Framework over the 
course of 2019 / 2020 as we make decisions on how to change our curriculum in line 
with the guidance and the school needs. 
 
Medium Term Plans – (see Appendix re Maths / English Guidelines) 
These are completed before, or at the beginning of, the new term and should be held 
in the class Planning File. Currently, the school provides access for all staff to various 
online resource banks  to support planning and assessment including White Rose 
Maths, NRICH maths, Twinkl, Hamilton Trust etc.  As with all such resources, it is 
expected that these aid the planning and they should be read, considered and 
adapted as necessary to the requirements of your own team / class at the medium 
term planning stage as well as weekly. 
 
Short Term Planning – This should include Foundation subjects, Maths / English, an 
overview of the week, PPA subjects, Guided Reading and Phonics. Short term (weekly) 
planning for each class is also stored on the Staff Shared area of the school server 
in the Weekly Planning folder and should be uploaded on a weekly basis, to be 
available by each Monday morning. Increasingly this also includes flipcharts 
(Activinspire) which are used in place of short term planning in some cases, however it 
is the responsibility of the teacher to ensure that there is enough supportive planning 
for these to be taught from. The prime purpose for ensuring planning is saved on a 
weekly basis is to have electronic copies of plans freely available for access when 
needed by supply staff (or others who may need to view it) and also to have a planning 
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resource gradually built up over time which can be accessed in successive years by 
other staff as necessary. Once the new server is fully operational staff will all be 
given the appropriate means to be able to access the server remotely (i.e. from home 
or from anywhere they have their laptop and internet links) to aid the planning 
process. 
For further guidance on Maths and English weekly planning – please see separate 
notes on these in the Appendix 5. 
 
Foundation Stage  – Planning at this level looks different from the other Key Stages 
but should clearly identify English, Maths and phonics as well as the other areas of 
the ELG. Planning is often linked via a theme, weekly plans should include Guided 
Reading and Writing and clearly linked, structured activities across the curriculum. 
English should reflect the initial stages of school agreed processes such as Talk for 
Writing and the Grammar Toolkit and Maths strategies.  Due to the more flexible 
timetable at this stage, it is important that enough detail and information is included 
for any other teacher to be able to work from the plan. 
Planning on a daily basis is more flexible, therefore, not all these may be written down 
but should be considered when planning. 
 
All planning should: 
· Be objective driven with clear success criteria and learning outcomes;  
· Show a sequence of learning and progression; 

· Have a Building Learning Power link; 
· Build on children’s previous knowledge; 
· Provide a variety of teaching styles; 

· Provide children with opportunities to write everyday and at length at least once a 
week in a variety of curriculum areas; 

· Identify ICT / computing links; 
· Identify opportunities for assessment; 
· Ensure the full participation of all the children; 
· Provide appropriate challenges for all children; 
· Reflect the requirements of the New National Curriculum and the school’s subject 

policies; 
· Include a balance of activities differentiated by task or differentiated by 

outcome to meet the needs of a range of abilities within the class;  
·     Promote cross-curricular links so that English / Maths and Computing skills are 
    embedded into other subject areas; 
·  Identify key questions to be asked in the lesson; 
·  Identify key vocabulary to be used; 
·  Identify and inform the roles of all adult support in the classroom; TAs must be 

available to support in Maths and English 
·     Be printed out and made available in the file for the Teaching Assistants and 
     other adults at the start of the week; 
·    As necessary be discussed with Teaching Assistants and other adults. 
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Planning should ensure that all ability groups benefit from direct class teacher 
involvement during the week. i.e. Teaching Assistants are not routinely directed to 
work with the lowest ability group.  
 
2. THE LEARNING ENVIRONMENT   
The classroom environment has a great impact on the children’s learning. The school 
and classroom environment should meet children’s basic physical needs: their need to 
feel safe and secure and their need to feel personally valued and cared for. The 
physical setting, the quality of relationships in school, the lesson structures and 
classroom expectations, the language and communication used, all offer routes into 
designing school and classroom environments that will meet these needs.  
 
Classrooms should: 

 be free of clutter, tidy and well presented;  

 provide a calm, supportive atmosphere; 

 display the learning objective / BLP character in each lesson; 

 display key vocabulary; 

 display appropriate BLP characters and their learning powers 

 be arranged to aid, emphasise and support learning i.e position of furniture and 
displays; 

 have a Working Wall for English that is in a prominent position in the 
classroom; 

 have displays for Maths, that are in a prominent position; 

 have writing success ladders clearly displayed; 

 have Grammar Toolkits displayed 

 display evidence of cross-curricular writing; 

 display phonemes / key words linked to Letters and Sounds and Support for 
Spelling (where appropriate); 

 ensure all the children’s physical needs are catered for; 

 have centralised resources for children to use which are of good quality 
including a selection of fiction / non-fiction books; 
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 provide access to curricular resources which are clearly labelled and organised 
ensuring easy access for children; 

 have attractive, and sometimes interactive, displays that reflect current work 
and a range of curriculum areas with a balance between children’s work, 
photos, prompts, information displayed; 

 allow children to see how they are rewarded for their successes     ( e.g. in-
class reward systems, celebrations of good work and effort etc.); 

 display the colour coded behaviour chart with all names on it 

 display school rules; 

 display mark schemes for children to refer to when checking their  work; 

 have problem solving solutions / stuck ladders displayed; 

 
Ideally Foundation and KS1 are to have a role play area linked to the theme where 
appropriate. 

 
More specifically the visual environment should consistently include: 
 
Learning Walls 
At the moment, at LVPS, these are used mainly within English and Maths and 
currently incorporate the success criteria (success sandwich / smoothie etc) and 
associated vocabulary (linked to Oracy). 
Our understanding of the best examples of learning walls are: 
- that they are both informative and celebratory and guide a child through the 
learning process with examples of what is expected of them.  
 
- that they evolve as each day progresses and are public displays of the learning 
process. They clearly display the long term learning objectives as well as short term 
intentions.  
 
-that the success criteria is developed with the children and is displayed. It is used 
to demonstrate to pupils how they will be able to achieve the learning intention.  
 
- that key vocabulary is also displayed. Mind mapping, modelled examples, redrafting 
and pupils’ examples are regular features. 
Grammar Toolkit – (From Babcock) – Following training in Autumn 2013 staff agreed 
to adopt the use of the ‘Grammar Toolkit’ produced by Babcock (Devon). Packs are 
available in each team and the tools relevant to the year group should be displayed or 
available to use in teaching sessions. 
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Talk for Writing (Pie Corbett) / English Teaching Sequence details – story maps, 
action word photos, vocab etc 
 
Building Learning Power (BLP) (Based on Guy Claxton programme) 
We are committed to helping every individual to become a better learner and to know 
their personal strengths and aspects that need developing in this area. They should 
recognise and understand which learning powers are involved in particular lessons. 
The school has developed a consistent approach to BLP and staff at Lipson Vale work 
together using a common language for learning to explicitly teach children how to 
become effective learners, both in the classroom and beyond. Within every class in 
the school there should be a display of the characters which represent the different 
learning powers used with that age group. Regular reference should be made to them 
and reinforcement given of what they represent. Reward stickers are given to 
children who demonstrate these powers or make efforts to improve them. Just as 
pupils start to understand what they need to do to improve their academic learning so 
they can understand what learning powers they find more difficult and which they 
are good at. Pupils should be encouraged to use ‘Building Learning Power’ foci to 
become more active in their learning in every lesson and also more generally around 
school. 
Using a framework set out by Guy Claxton (the author of ‘Building Learning Power in 
Action’ 2005), children are encouraged to foster attitudes of: 
Resilience – being absorbed in their learning, managing their distractions, 
noticing things and persevering 
Resourcefulness – questioning, making links, imagining and reasoning 
Reflectiveness – planning, revising and understanding themselves as learner 
Reciprocity – being sociable, getting inside other people’s minds and learning with 
others. 
 
These are transferable skills. Giving children ownership of their learning means that 
every pupil should become equipped with the skills, attitudes and confidence to 
support their development as lifelong learners. 
 
Areas To Be Distinguished In The Classroom:  
English, Maths, Science, Reading Area, Theme board(s) e.g. History, RE, Geography 
(topic leads), Art, DT, Music, MFL vocab (KS2) Notice Board, Class/School Rules, BLP,  
 
See appendix 3 for specific KS1 and 2 Learning Environment lists  
However the following lists give more general ideas: 
English as appropriate to age e.g. 

 Word Classes e.g. Noun, verb, adverb, adjective, ISPACE 
 Phonics 
 Tools from the Grammar Toolkit 
 Wow words  



Lipson Vale Primary School – Teaching & Learning Policy  

 14

 Words to use instead of and/then/said  
 Conjunctions 
 Reinforcement of current genre (Success Criteria) 
 Story maps, storytelling actions (ref Pie Corbett) 
 Handwriting joins  
 Spelling tips/Key words  
 Word Banks  

 
Maths as appropriate to age e.g. 

 100 square  
 Tables square  
 Number line to 10 / 100  
 Negative number line  
 Numbers 1-10, 10-90 (multiples of 10) 100, 1000, 1000000 in words and digits  
 The 4 operations plus = (alternative words)  
 Units of measures – key information e.g. 1000cm=1metre  
 Clocks – analogue and digital  
 Equivalent fractions  
 Key shape vocabulary  
 Key vocabulary of the week 
 Number Bonds / Times tables Challenge cards  

 
Science Topic e.g. 

 Interesting artefacts 
 Non Fiction Books 
 Key vocabulary and questions  
 Maps, timelines, photos etc., 

 
NOTE: If displays are to be of use, children must be shown how to refer to them in 
the classroom in order to support independent learning.  
 
Routines and Rules  
Routines and rules in the classroom contribute to a healthy learning environment. To 
be effective they should be:  

 agreed by the children and clearly understood;  
 displayed; 
 fair and consistent;  
 realistic and positive;  
 kept to a minimum but enforced;  
 based on daily activities with which the children are familiar; 

 
All rules should result in the children knowing the boundaries of behaviour and should 
be set within the terms of The Behaviour Policy (unless agreed specifically with the 
Head Teacher). 
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3. Approaches to Teaching 
There should be a good balance of individual, group, paired and whole-class teaching. 
Teachers should consider carefully the style of teaching which will be the most 
effective and groups will differ in composition and size for different activities. At 
times, there may be several different activities in progress in the classroom and, at 
these times, the teacher may be mainly helping one group or individual whilst the 
remainder are involved in planned activities that do not require teacher input. It is 
important that while this is in progress children stay on task. 
This can be helped by: 
- having well organised and labelled resources; 
-  taking time to train children in procedures; 
- making sure that children are aware of what they must do when they have 
completed an activity; 
-making children aware that the teacher does not always have to be first in the line 
of contact. Teaching Assistants, other children, student teachers and parent helpers 
can be used. Stuck Ladders can be used to help with this. 
 
Pre and Post Teaching - see Appendix 10 for details of research 
In the Summer of 2019 we had staff training from Babcock on research they had 
carried out into ‘pre -teaching’ and ‘assigning competence’. Please see appendix for 
more detailed information. This followed a small scale trial carried out earlier in the 
year in Y5.  It was found that, by identifying a small group of children who often 
struggled during maths lessons and subsequently needed to have the concepts taught 
again in a post teach session, and giving them a pre lesson input from the class 
teacher prior to the lesson on the main ideas to be covered, they became much more 
capable and confident in the main class lesson. It did appear to work very successfully 
with the result that far fewer children were self assessing as ‘red’ and consequently 
far fewer needed post teach sessions. It also did seem to boost confidence in those 
children and they were much more prepared to take part in the lesson. Following the 
training, which outlined the larger scale research carried out in Devon, we have 
agreed to widen this approach so that everyone is aiming to have at least one pre 
teach session in a week for maths. Children continue to receive post teach sessions as 
necessary when they have not understood a concept or been able to demonstrate 
competency in it. 
 
 
Intervention Groups 
Currently we run these within every year group in the school. They cater for children 
who are identified as ‘off track’ (below age related expectations) in an area at any 
one time and also for supporting aspects of social, emotional and behavioural 
development. Children should be identified by the class teacher and, where 
necessary, they should plan the activities for the groups. All interventions should be 
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objective led with clear outcomes / expectations for the end of each period of 
sessions.  
Often intervention is run by Teaching Assistants  and Higher Level Teaching 
Assistants at convenient points during the day, including invited groups starting at 
8.30 a.m.. TAs are responsible for liaising with the class teacher in order to know the 
current data and targets set for each child, for having a clear end point and an 
objective to be achieved either individually or as a group and for tracking and 
assessing each pupil. Therefore, TAs are expected to gain a certain amount of 
understanding about the current assessments of the pupils and the expectations and 
targets set for them. 
Regular Intervention Group progress meetings will be held between the TAs and 
DH/HT to monitor progress.  
 
The Role of Teaching Assistants 
At LVPS we invest heavily in Teaching Assistant support and value highly the skills, 
knowledge and experience that they bring to our school. Every class is allocated a 1.0 
(FTE) Teaching Assistant; some classes also have children with specific needs who 
may have another adult from the SEND team working alongside them for a period of 
time during the day /week. In addition, we currently employ 2 x HLTA’s who work in 
KS1 and Y5/6 and two TAs who run ‘Thrive’ provision on a part time basis. We 
encourage a flexible approach to the use of this highly valuable (and expensive) 
resource so that TAs may be moved around at times, within reason, to match the 
need within the school. It is up to the class teacher to plan the role of each Teaching 
Assistant on a weekly basis, taking into account the range of responsibilities each 
already has. They should have copies of, or easy access, to IEPs, termly and weekly 
planning and be involved in discussions about pupil’s targets and next steps, 
understanding their role in helping to enable this. The planning should be shared in 
such a way that the TAs have time to think through their role and are clear in how 
they are working and supporting learning for the week ahead. TAs who work on 
intervention should feed back into class practice in order to make good links with this 
back in the classroom environment 
The school policy is that TAs should be actively involved within the class during all 
English and Maths sessions other than on rare occasions when other activities may 
have to take priority. During lessons they should be seen to be providing added value 
to the teaching and learning and helping children to make progress. Staff are 
encouraged to consider how they can be best used at all points including during whole 
class inputs. Below is a list of activities to support this that TAs could be involved in. 
· Modelling – behaviour 
- High level questioning 
- Good practice 
- ‘How to do’ e.g. P.E., promoting language in role play area 
· Playing Devil’s Advocate – pretending not to understand so teacher explains more or 
ask ‘What will happen if …..?’ 
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· Ask questions children aren’t willing to ask (sitting by a quiet child, talking to them 
1-1, encouraging them to ask questions or ask it for them) 
· Scribing – write key points down during introduction (child does the same). Checking 
the child knows what to do before they start independent work; 
· Scribing – on the whiteboard the points children will use as visual prompts or 
reminders; 
· Modelling as a child from the teacher’s or pupil’s explanation; 
· Observations; 
· Checking a list of names – who has answered? Was it correct / relevant or not? 
· Assessing children; 
· Spotting successes/problems – being an extra pair of eyes; 
· Extending the more able; 
· Providing further explanation; 
· Focusing children – keeping them on task; 
· Working with a group (differentiated task); 
· Occasionally swapping roles with the teacher – reading a story to the class, leading a 
   planned lesson; 
· Using strengths – music, art etc.; 
· Organising/facilitating resources; 
· General class management/organization; 
· Helping to maintain pace of lesson; 
· Involvement in planning/ideas; 
· Emotional support for pupils (and teachers!); 
· First Aid; 
· Group leader; 
· Group reading/assisted reading/writing/individual reading. 
 
TAs should not be asked to mark work on a regular basis other than possibly when 
actually with a group but may be asked to comment on or assess children in their 
group against L.O.’s or specific success criteria. Any marking done by a TA should still 
be overseen and acknowledged by the class teacher. 
 
Use of HLTA’s 
Currently there are two HLTAs, one based in KS1 and one in the upper KS2 with a 
third to start working with Y3 in September 2019. Their primary focus is on ‘Closing 
the Gap’ via specific interventions both with individuals and groups. However, they are 
also used to provide challenge to more able children (particularly in Y6) and do, at 
times, cover classes. HLTAs work closely with class teachers and KS leaders who 
manage their timetables to get the maximum benefit from their time.  Under their 
guidance they can be expected to plan and assess some of their sessions. 
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Other Support Staff 
The school put a big emphasis on writing conferencing, particularly in Y6, and have a 
part time teacher employed specifically to undertake this. This is also a current focus 
for the KS2 HLTA. 
The majority of children in Y6 and some in Y5, therefore, have regular 1-1 sessions 
which focus on specific aspects of their writing development, setting targets or 
working together on improvement tasks. 
 
Inclusion 
The school recognise that children may come to school with barriers to their learning 
and most of these can be tackled within the supportive classroom environment. 
However, increasingly we have experienced children whose needs require a more 
specialist approach. In the last few years we have been working with a new system 
comprising of a SEND TA team, led by the SENDco. All children needing specific 
support are identified and a detailed timetable is built on a weekly basis based on 
perceived need to employ staff across th school to support in class or to remove 
children to learn in ‘The Base’.  
In addition, two of this team are trained in ‘Thrive’ (a process which helps adults 
prepare children and young people for life’s emotional ups and downs) and there is a 
separate timetable for children to access this regularly. Some more vulnerable 
children also have regular access to Forest School. Class teachers are able to call for 
emergency support with emotional/ behavioural issues if needed. 
 

ASSESSMENT (See fuller Assessment Policy) 
 

‘If we think of children as plants; summative assessment is the process of simply 
measuring them. Formative Assessment is feeding and watering them to affect their 
growth.’  
Assessment should be ongoing and involve children, teachers and their parents (AfL).  
Knowledge of progression of skills in each curriculum area is imperative in order that 
learning can be built upon and small steps celebrated.  
 
WHAT and WHEN?  
 
Feedback / Response Marking (see Appendix 9 and also the school Marking Policy) 
The Sutton Trust - ‘EEF Teaching and Learning Toolkit’ (2018) list effective 
feedback (see the guidance for details) as one of the highest impact actions (adding 
eight months of learning per year) – against the lowest cost.  Feedback is defined as 
being information which produces improvement in learning.   
It has been agreed, and is expected, that children will receive regular marking, of 
core subjects in particular, which provides them with clear feedback. This should be 
information, questions or a direction which allows them to move forward in their 
thinking, with a process which takes them onto the next step of learning. Teachers 
are asked to ensure that regular, quality time is planned in for pupils to read, 
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consider and respond to the feedback. Obviously response marking looks different 
across the year groups and where Y6 should be experiencing this several times a 
week and responding independently, Y1 may receive a lot more oral feedback and be 
restricted to fewer opportunities for adults to share written feedback with them. 
The most important aspect of this guidance is that children, across the school, 
receive regular, quality feedback about their work, understand what they are 
achieving well or where they are making mistakes, are challenged to make 
improvements, and know what they need to do next to move forward.  
 
Individual Targets 
Children should be aware of their targets, particularly in writing, which will move 
them forward from their current level. Targets will often arise from Big Write 
feedback, writing conferencing sessions and specific targets written as feedback. 
Depending on the age group and arrangements for intervention, targets may be 
displayed in different places, for example at the front of their book, on a target 
sheet to have with them on their desk or in a writing conferencing folder. These 
should be regularly referred to and high expectations held of children that they 
acknowledge and work towards them. 
Assessed written tasks take place on a regular basis. At least two Big Writes should 
be completed every short term of which at least one should be assessed against the 
writing assessment sheets. Other chances for independent writing need to be planned 
in regularly within Topic and other areas. When marked, ‘Big Writes’ should provide 
the child with the teacher’s assessment of the success ladder and ‘stars and wishes’  
from which children should normally either have conferencing on or undertake an 
improvement task of some sort.  Examples of these should be regularly moderated 
within the team and wider school moderation will take place on a regular basis within 
Staff INSET and / or by members of SLT. Other assessment tasks, ranging from 
short tests to more formal ones, observations of practical skills and information 
gathered from Guided Reading, Baseline Assessment (Reading) and consistent 
monitoring of books etc should inform Teacher Assessments of Core subjects. These 
should be updated regularly on the school data tracker at least 6x a year, at the end 
of each (short) term by assessing and completing the NC2014 statements. Progress in 
Phonics should also be tracked. 
 
SATs  
Teaching to test should not be a priority and it is important to be aware that children 
need to be motivated and not turned off their learning. However, booster sessions 
(after school) and revision for Y6 KS2 SATs currently takes place during the Spring 
term in order to support teacher assessment of progress  and to give pupils (and 
staff) a fair opportunity to identify and improve more difficult or unfamiliar areas of 
learning.  
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SUPPLY TEACHERS 
 

To ensure continuity, teachers should leave written guidance and suggested activities 
for all planned absences from the classroom. In the event of an unplanned absence 
planning should, in the first instance, be accessible on the Staff Shared area. The 
teacher's planning file should always be available showing class information, lesson 
plans, timetables and curriculum documents. Supply Teachers are required to mark 
and provide written feedback (if appropriate) on work   which has been taught by 
them up to a reasonable amount of time beyond the end of the teaching session (one 
hour is the amount paid). However, they should not normally be asked to mark work 
which is an assessed piece such as Big Write or a Writing Outcome. It would be 
useful if teachers leave guidance on this with marking priorities and new supply 
teachers have access to the Marking Policy. Learning marked by supply teachers 
should be initialled to make it clear that the lesson was taken and marked by a 
different teacher. 
  

VOLUNTARY HELPERS 
 

Voluntary helpers are a valuable resource and we should welcome their involvement in 
the classroom. ONLY PEOPLE WITH CURRENT DBS CHECKS WILL BE ALLOWED TO 
WORK INDIVIDUALLY WITH CHILDREN. Help can be on a regular basis or for a 
specific event. In all cases it is very important that the teacher takes the time to 
ensure that the volunteer fully understands and is well  prepared for the activity in 
which he or she is involved. 
Volunteers should be made to feel welcome in the school and should be offered 
refreshments from the staff room at break times. 
 

 
EQUAL OPPORTUNITIES (see Equal Opportunities Policy) 

 
All children have the right to equal opportunities. Teachers' expectations of 
behaviour and performance by all children should be the same. Groups  
and activities should be mixed where possible. Particular care should be taken in the 
areas of Science, Mathematics, Technology and Physical activities. Teachers should 
ensure that the same children do not dominate in-group work, especially when using 
the computer. All activities, including extra-curricular activities, at Lipson Vale are 
open to all children within the specified age group, numbers permitting. 
 

RESOURCES 
 

The effective implementation of National Curriculum subjects calls for a wide range 
of equipment to be used. These do not necessarily have to be stored in the classroom 
and at Lipson Vale there are a number of different resource storage areas around 
the school. These areas include art and display areas, the Learning Resource Centre, 



Lipson Vale Primary School – Teaching & Learning Policy  

 21

reading book shelves, the science and DT cupboards, the Music Room and portable 
trollies etc. Where these are subject specific they are the initial responsibility of 
the subject leader who should check and replenish stock as necessary and when 
budgets allow. However, all staff and children who access them must take 
responsibility for keeping them tidy and for returning and replacing properly all 
borrowed resources. These areas, particularly those on public view, should be tidy, 
attractive, accessible and well labelled Children should be taught, and shown by 
example, that resources are finite and that we all have a duty to care for equipment 
and not misuse, damage or waste it. Books and other equipment, ICT in particular, 
represent a considerable investment of money. 
Some sets of books, e.g. dictionaries, thesauri and atlases are purchased for specific 
classes and should not be removed. 
 
The school library and classroom libraries have a selection of books covering all 
curriculum subjects. There are also many outside sources for the loan of books, 
artefacts and equipment. It is important that items borrowed from outside sources 
such as the School Library Service  are kept in good condition and staff know what 
they borrowed and where to find them when they need returning. Each classroom has 
supplies and an inventory of appropriate equipment, including computers, laptops, 
maths apparatus, calculators, headphones, CD players, etc. Teachers should be able to 
account for the use and location of this equipment. Electronic, or more expensive 
items which are no longer useful or are broken, should be first removed from the 
inventory held by the Site Manager, before being disposed of in a safe and 
appropriate way. New equipment must be recorded in the inventory and the site 
manager advised if it is moved to a different part of the school. 
 

OUTSIDE AREAS 
 

At Lipson Vale we are lucky to have well developed school grounds which offer a 
valuable resource and a range of opportunities to be used across the curriculum. 
These range from garden / growing areas to the amphitheatre, Giant’s Garden / 
Forest School (orchard, storytelling chair etc.), play areas and markings on the 
playground. We recognise that for some, if not many, children the chance to explore 
the natural environment in a focused and guided way is not something that happens 
often out of school. Therefore we should make the most of every opportunity to 
encourage them to appreciate, respect and learn from the outside environment as 
much as they do inside. Ideally, staff should aim to incorporate outside teaching 
areas at least once a week into their planning, beyond PE lessons, although it is 
acknowledged the unpredictable weather does make this difficult at times! We 
realise that there is still some way to go in developing the confidence, ideas and skill 
levels in this area of Teaching and Learning but this should not hinder staff in 
including its use on a regular basis. 
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And Finally… 
Successful Teaching and Learning needs to be based on a whole school approach. At 
LVPS we believe in working together whether it is in year group, Key Stage or whole 
school teams. It is important that children should experience consistency and similar 
expectations in classrooms and from staff across the school and that policy and 
practice is followed by all. However, although a lot has been laid out in this guidance, 
it is recognised that all staff have much to offer in terms of their own personalities, 
skills, interests and creativity and that this should also be encouraged, whether it be 
through their planning, teaching, classroom management, classroom interiors or 
extra-curricular activities. So often it is the extra, on top of the well organised 
classroom and well planned and taught curriculum, provided by inspired individuals 
which children relate to and remember and at LVPS we believe that this should never 
be lost.  
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Appendix 1  

From Ofsted Handbook August 2015 (now superseded by the 2019 
framework). Although out of date the substance still exemplifies quality 
practice and therefore is worth bearing in mind. 

Grade descriptors for outcomes for pupils 
Note: Grade descriptors are not a checklist. Inspectors adopt a ‘best fit’ approach that 
relies on the professional judgement of the inspection team. 

Outstanding (1) 

 Throughout each year group and across the curriculum, including in English and 
mathematics, current pupils make substantial and sustained progress, developing 
excellent knowledge, understanding and skills, considering their different starting 
points.  

 The progress across the curriculum of disadvantaged pupils, disabled pupils and those 
with special educational needs currently on roll matches or is improving towards that 
of other pupils with the same starting points.   

 Pupils are typically able to articulate their knowledge and understanding clearly in an 
age-appropriate way. They can hold thoughtful conversations about them with each 
other and adults.  

 Pupils read widely and often across subjects to a high standard, with fluency and 
comprehension appropriate to their age. Pupils in Year 1 achieve highly in the national 
phonics check.  

 For pupils generally, and specifically for disadvantaged pupils, disabled pupils and 
those who have special educational needs, progress is above average across nearly all 
subject areas. 

 From each different starting point, the proportions of pupils making and exceeding 
expected progress in English and in mathematics are high compared with national 
figures. The progress of disadvantaged pupils matches or is improving towards that of 
other pupils nationally.  

 The attainment of almost all groups of pupils is broadly in line with national averages 
or, if below these, it is improving rapidly.  

 Pupils are exceptionally well prepared for the next stage of their education, training or 
employment and have attained relevant qualifications. Compared with the national 
average for all pupils, higher proportions of pupils and of disadvantaged pupils, 
progress on to a range of higher and further education establishments, 
apprenticeships, employment or training. These destinations strongly support their 
career plans. 

Good (2) 

 Across almost all year groups and in a wide range of subjects, including in English and 
mathematics, current pupils make consistently strong progress, developing secure 
knowledge, understanding and skills, considering their different starting points. 

 In a wide range of subjects, the progress of disadvantaged pupils, disabled pupils and 
those with special educational needs currently on roll is close to or is improving 
towards that of other pupils with the same starting points. 

 Pupils read widely and often, with fluency and comprehension appropriate to their age. 
A very large majority of pupils in Year 1 achieve the expected standard in the national 
phonics check.  

 Pupils’ progress is above average or improving across most subject areas. Overall 
progress of disadvantaged pupils, disabled pupils and those with special educational 
needs is above average or improving. 

 From different starting points, the proportions of pupils making and exceeding 
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expected progress in English and in mathematics are close to or above national 
figures. The progress of the very large majority of disadvantaged pupils is similar to or 
improving in relation to other pupils nationally. 

 Where attainment overall is low, it shows consistent improvement. 
 Pupils are well prepared for the next stage of their education, training or employment 

and have attained relevant qualifications. The proportion of pupils progressing to 
higher and further education establishments, apprenticeships, employment or training 
is close to or above average. These pupils do so at a level suitable to meet appropriate 
career plans. 

Requires improvement (3) 

 Outcomes are not yet good. 

Inadequate (4) 
Outcomes are likely to be inadequate if one or more of the following applies. 

 Progress in any key subject1 or key stage indicates that pupils are underachieving 
considerably. 

 From their different starting points, the proportions of pupils in different year groups 
making or exceeding expected progress in English or in mathematics are consistently 
low and show little or no improvement. 

 For disadvantaged pupils, the proportions making or exceeding expected progress from 
their different starting points in English or in mathematics are consistently well below 
those of other pupils nationally and show little or no improvement. 

 There are wide gaps in the progress and/or attainment of different groups and these 
are not improving.  

 The school’s performance regularly falls below the floor standards.2 Any improvement 
is insufficient, fragile or inconsistent. 

 Pupils’ proficiency in reading, writing or mathematics is not sufficiently strong for them 
to succeed in the next year or stage of education, or in training or employment. 

 Pupils have not attained the qualifications appropriate for them to progress on to their 
next stage of education, training or employment. 

 

Grade descriptors for the quality of teaching, learning and assessment  
Note: Grade descriptors are not a checklist. Inspectors adopt a ‘best fit’ approach that 
relies on the professional judgement of the inspection team. 

Outstanding (1) 

 Teachers demonstrate deep knowledge and understanding of the subjects 
they teach. They use questioning highly effectively and demonstrate 
understanding of the ways pupils think about subject content. They identify 
pupils’ common misconceptions and act to ensure they are corrected. 

 Teachers plan lessons very effectively, making maximum use of lesson time 
and coordinating lesson resources well. They manage pupils’ behaviour 
highly effectively with clear rules that are consistently enforced. 

 Teachers provide adequate time for practice to embed the pupils’ 
knowledge, understanding and skills securely. They introduce subject 
content progressively and constantly demand more of pupils. Teachers 
identify and support any pupil who is falling behind, and enable almost all 
to catch up. 

                                                
1 ‘Key’ subjects in primary schools are English and mathematics. In secondary schools, they are English, mathematics, 
science and any subjects studied by a high proportion of pupils.  
2 Floor standards refer to the expected levels of performance at Key Stages 2 and 4 set by the government.  
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 Teachers check pupils’ understanding systematically and effectively in 
lessons, offering clearly directed and timely support. 

 Teachers provide pupils with incisive feedback, in line with the school’s 
assessment policy, about what pupils can do to improve their knowledge, 
understanding and skills. The pupils use this feedback effectively. 

 Teachers set challenging homework, in line with the school’s policy and as 
appropriate for the age and stage of pupils, that consolidates learning, deepens 
understanding and prepares pupils very well for work to come. 

 Teachers embed reading, writing and communication and, where appropriate, 
mathematics exceptionally well across the curriculum, equipping all pupils with the 
necessary skills to make progress. For younger children in particular, phonics 
teaching is highly effective in enabling them to tackle unfamiliar words. 

 Teachers are determined that pupils achieve well. They encourage pupils to try 
hard, recognise their efforts and ensure that pupils take pride in all aspects of their 
work. Teachers have consistently high expectations of all pupils’ attitudes to 
learning.  

 Pupils love the challenge of learning and are resilient to failure. They are 
curious, interested learners who seek out and use new information to develop, 
consolidate and deepen their knowledge, understanding and skills. They thrive in 
lessons and also regularly take up opportunities to learn through extra-curricular 
activities.  

 Pupils are eager to know how to improve their learning. They capitalise on 
opportunities to use feedback, written or oral, to improve.  

 Parents are provided with clear and timely information on how well their 
child is progressing and how well their child is doing in relation to the 
standards expected. Parents are given guidance about how to support their 
child to improve.   

 Teachers are quick to challenge stereotypes and the use of derogatory 
language in lessons and around the school. Resources and teaching 
strategies reflect and value the diversity of pupils’ experiences and provide 
pupils with a comprehensive understanding of people and communities 
beyond their immediate experience.  

Good (2) 

 Teachers use effective planning to help pupils learn well. Time in lessons is 
used productively. Pupils focus well on their learning because teachers 
reinforce expectations for conduct and set clear tasks that challenge pupils.  

 In lessons, teachers develop, consolidate and deepen pupils’ knowledge, 
understanding and skills. They give sufficient time for pupils to review what 
they are learning and to develop further. Teachers identify and support 
effectively those pupils who start to fall behind and intervene quickly to 
help them to improve their learning. 

 Teachers use their secure subject knowledge to plan learning that sustains 
pupils’ interest and challenges their thinking. They use questioning skilfully 
to probe pupils’ responses and they reshape tasks and explanations so that 
pupils better understand new concepts. Teachers tackle misconceptions 
and build on pupils’ strengths. 

 Teachers give pupils feedback in line with the school’s assessment policy. 
Pupils use this feedback well and they know what they need to do to 
improve.  

 Teachers set homework, in line with the school’s policy and as appropriate 
for the age and stage of pupils, that consolidates learning and prepares 
pupils well for work to come. 

 Teachers develop pupils’ reading, writing and communication, and where 
appropriate mathematics, well across the curriculum. For younger children in 
particular, the teaching of phonics is effective in enabling them to tackle unfamiliar 
words. 
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 Teachers expect and encourage all pupils to work with positive attitudes so 
that they can apply themselves and make strong progress.  

 Pupils develop the capacity to learn from mistakes and they become keen 
learners who want to find out more. Most are willing to find out new 
information to develop, consolidate and deepen their knowledge, 
understanding and skills, both in lessons and in extra-curricular activities. 

 Most pupils commit to improving their work. They are given time to apply 
their knowledge and understanding in new ways that stretches their 
thinking in a wide range of subjects, and to practise key skills. 

 The school gives parents accurate information about how well their child is 
progressing, how well their child is doing in relation to the standards 
expected, and what their child needs to do to improve. 

 Teachers challenge stereotypes and the use of derogatory language in 
lessons and around the school. Teachers promote equality of opportunity 
and diversity in teaching and learning. 

Requires improvement (3) 

 Teaching, learning and assessment are not yet good. 

Inadequate (4) 
Teaching, learning and assessment are likely to be inadequate if one or more of 
the following applies. 

 Teaching is poorly planned.  
 Weak assessment practice means that teaching fails to meet pupils’ needs. 
 Pupils or particular groups are making inadequate progress because 

teaching does not develop their knowledge, understanding and skills 
sufficiently. 

 Pupils cannot communicate, read, write or apply mathematics as well as 
they should, so they do not make sufficient progress in their knowledge, 
understanding and skills because they are unable to access the curriculum. 

 Teachers do not promote equality of opportunity or understanding of 
diversity effectively and so discriminate against the success of individuals or 
groups of pupils. 
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What do we mean by Quality First Teaching (QTF)? 

QTF originates in the then DCSF’s guide to personalised learning published in 2008 
which summarises its key characteristics as: 

 highly focused lessons designed with sharp objectives; 
 high demands of pupil involvement and engagement with their leaning; 

 high levels of interaction for all pupils; 
 appropriate use of teacher questioning, modelling and explaining; 

 an emphasis on leaning through dialogue, with regular opportunities for pupils 
to talk both individually and in groups; 
 an expectation that pupils will accept responsibility for their own learning and 
work independently; 
 regular use of encouragement and authentic praise to engage and motivate 
pupils. 

 (DCSF, 2008) Personalised learning - a practical guide 00844- 2008DOM-EN  
- 
Quality first teaching is also described as the Wave 1 of the National Strategies’ 
three Waves of Intervention. 

Wave 1 – inclusive quality first teaching 

Wave 1 is about what should be on offer for all children: the effective inclusion of 
all pupils in high-quality everyday personalised teaching. Such teaching will, for 
example, be based on clear objectives that are shared with the children and returned 
to at the end of the lesson; carefully explained new vocabulary; the use of lively, 
interactive teaching styles and maximum use made of visual and kinaesthetic as well 
as auditory/verbal learning. Approaches like these are the best way to reduce, from 
the start, the number of children who need extra help with their learning or 
behaviour. 

-See more at: http://www.optimus-education.com/what-do-we-really-mean-quality-
first-teaching#sthash.xtGu4KQE.dpuf   updated 2015 
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Key Stage 1 Learning Environment Check List 

 BLP characters labelled with their character trait eg: Perseverance with the 
penguin. The characters we have all agreed to focus on in KS1 are: Percy the 
Persevering Penguin, Polly the Imitating Parrot, Maurice the Noticing Meercat, 
Betty the Collaborative Bee, Ernie the Empathetic Elephant, Shep the 
Absorbed Sheepdog, Adam the Ant who Manages his Distractions, Freddie the 
Planning Fox, Sid the Spider who Makes Links and Eunice the Imaginative 
Unicorn... 

 You should also have copies of the character available to display alongside your 
learning objectives. These might be laminated or copied, to blu tac up or 
versions on sticks to put on a bit of plasticine. Please try to refer to your 
character where appropriate throughout the lesson. Alternatively you might 
display the appropriate image next to your objective on the IWB. 

 School Motto- Look Smart, Think Smart, Eat Smart, Be Smart and together we 
achieve. 

 Reward system board including behaviour colour zone chart 
 VCOP board-changing the vocabulary as appropriate. 
 Appropriate phonics cues for the phase you are delivering and for the children 

who need additional support. These cues need to be available in any other area 
these children use so if a group go somewhere else for phonics the children 
need access to the same resources. 

 Ideally children should also have access to phonics mats at their tables. 
 High frequency words displayed at child height and available for the children 

to take away and use. 
 Appropriate tools from the Grammar Toolkit 
 English Unit area with Talk for Writing items such as story maps, action word 

photos, vocabulary, success ladder for your current writing outcome with 
negotiated criteria etc. 

 Success ladder for your current writing outcome with negotiated criteria.  
 Alphabet with pictures cues 
 Months of the year 
 Days of the week 
 Success ladder for current maths work-this may be a class one. 
 Number line- also available at tables. 
 Stuck ladder 
 Labelled trays of resources 
 Class poster/picture/welcome in silver frame by door. 
 “Can Do” or positive strokes references. 
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 Fire Exit diagram and laminated register kept up to date to use in an 
emergency 

 Labelled trays of resources 
 Displays that include typed and hand written texts – all typed labels must use 

the Joinit style at the appropriate level (software available on the school 
server and on most desktops) 

 A comfortable and inviting reading area 
 Displays of children’s work. As soon as anyone enters the room they should be 

able to tell what your topics are-ideally a topic display with vocabulary cues the 
children can access during the topic, examples of children’s writing, books that 
children can access to support their work etc. 

 Maths words 
 Visual cues to help with the current numeracy unit. 
 Practical numeracy area to allow experimentation if at all possible 
 Class rules 
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Key Stage 2 Learning Environment Check List 

In light of previous comments about the need for consistency in our displays please 
ensure that you have the following in your classrooms:  

 BLP’s characters labelled with their character trait eg: Perseverance with 
Percy the penguin. You should also have copies of the characters available to 
display alongside your learning objectives. These might be laminated copies to 
blu tac up or versions on sticks to put on a bit of plasticine. Alternatively you 
might display the appropriate image next to Learning Objective on the 
Interactive White Board. Please refer to your character where appropriate 
throughout the lesson. Alongside your board please display the words ’In order 
to be a good learner I need to…’ so that this can be made explicit for each 
lesson by adding the relevant character. 

 Children’s information board-spare letters, timetable, class rules/ charter, 
monitors, homework, class reward system, School Councils reps, etc. 

 Staff rotas/duties/timetables. 
 Stuck ladder. 
 Labelled trays of resources. 
 School Motto: Look Smart, Think Smart, Eat Smart, Be Smart and together we 

achieve. 
 Class poster/picture/welcome in silver frame by door. 
 “Can Do” or positive strokes references.     
 Fire Exit diagram plus emergency evacuation info plus laminated class list for 

emergency use.       
 Displays that include typed using Joinit (available on sever and IWB desktop) 

and hand written texts. 
 Displays of children’s work- including examples of their writing and a range of 

other work by them. 
 Traffic lights and explanations for self-assessment. 
 Noise-o-meter 
 Safeguarding information- ‘If you’re worried…’poster which is currently 

displayed in shared areas. 
 VCOP board – changing the vocabulary as appropriate. 
 A’WOW’ word display which children can add to when they come across wow 

words in their reading. (Not necessarily linked to current English unit which is 
displayed separately). 
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 Success ladders for your current writing outcome with negotiated criteria. 
 An inviting reading area. 
 Appropriate phonics cues for those classes where this is still applicable. 
 High frequency words displayed at child height and available for the children 

to take away and use for those classes still applicable. 
 Literacy vocabulary- said words, adverbs, connectives. 
 Months of the year and days of the week. 
 Relevant vocab (such as above) in French. 
 Relevant tools from the Grammar Toolkit. 
 Talk for Writing / Literacy Unit working area – story map /vocab / photos of 

actions for key words etc. 
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Planning File (electronic or hard copy) Contents- Minimum Requirement  

- updated June 2018 

Planning is done electronically and is stored centrally on the Staff Shared area within 
New Curriculum 2014. However, as mentioned earlier, some relevant plans and class 
information should also be available in paper form within a file for easy access by 
supply teachers and others. There is no requirement for flipcharts to be printed out 
but it should be clear where they comprise the majority of the lessons’ planning. 
Always consider what might happen should the computer system go down – is there 
enough planning to support the lesson being taught? It is important that planning at 
this level is seen to be consistent across the school, the minimum requirements are as 
follows. The masters for the majority of these sheets as well as examples in some 
cases, are stored on Staff Shared Area / New Curriculum 2014 folder, largely, but 
not completely, within Planning folder. 

Contents: 

GENERAL CLASS INFORMATION this should be readily available in class 

 Weekly Timetable- General class timetable (a more detailed week to week 
timetable to be included within the individual week’s planning and saved on 
shared area for access by others) 

 Class List and Pupil Groupings – Maths/English/Guided 
Read/Phonics/Intervention Groups etc., 

 Pupil Personalisation sheets- Barriers to Learning - to be updated termly. 
These are sent from one teacher to the next to aid continuity. 

 Closing the Gap – Vulnerable Groups (Pupil Premium etc) These groups should 
be identified and tracked beginning with % starting the year off track, on 
track or exceeding. Format to be provided. 

 Book Band Tracker – You should have one sent up from previous teacher. 
 Phonics Progress Tracker (this should be kept electronically on School Pupil 

Tracker Online and does not need to be printed out) 
 IEPs – the electronic versions are all stored in IEP folder in SS area. 
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          TERMLY PLANNING (shared and prepared with other team members) – stored           
electronically but may be printed out to annotate 

 Brief overview of the term for each subject - sheet divided into weeks, don’t 
forget to add in visits and visitors as well as project outcomes. 

 English Medium Term Teaching Sequences-  
 Maths -  Year overview and Medium Term plan for the year group. These should 

be amended over the term (by hand) to indicate changes made. 
 Medium Term Plans for Other Core and Foundation subjects (including PPA 

subjects) – you must have the plan for the subject which guides and leads the 
project, all other subjects can be built up over the term if it hasn’t been done 
in a previous year. Skills can be cut and pasted from the lists provided in the 
‘Rio’ Primary Resource Pack (Useful Documents folder) 

 
WEEKLY PLANNING- Arrange file from week 1 onwards, each week to include: 

 Specific class timetable for each week which includes details of any alterations 
or changes to normal timetable. 

 English Weekly Planning, (inc Big Write and other extra English activities). 
Main objectives for the week should be highlighted. Daily plans should include 
‘Can I..’ objective and BLP focus and an indication of which Phase you are on 
along the side of the plan. 

 Guided Reading Plans – (may be kept in class in a separate folder) one per GR 
group, either KS1 or KS2 format – format, examples / library available on staff 
shared area.  

 Guided Reading planning sheet 2 has objectives for year group/s. Highlight 
those you are focusing on with each group and add notes about individuals. 

 Phonics short term planning 
 Maths  Weekly Planning – Add header of unit name. Cut and paste relevant 

objectives for unit from NC then highlight those which are being covered 
during week. Following discussion and training staff are now using a variety of 
methods for maths planning. This involves adding / expanding the Medium Term 
plan or working from the Medium Term plan to produce daily flip charts (for 
IWB) or more traditional daily plans - or both! 

 Other Core and Foundation subjects weekly planning on one sheet – format 
available in new Curriculum folder  - PPA subjects can be produced on separate 
sheets by other teachers and cross referenced. 

 Weekly or daily reflection / evaluation of English, Maths and Foundation 
subjects at the end of weekly sheet, can be completed daily or at end of week.  
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Lesson evaluations are particularly important if the class is being taken by a 
supply teacher. 
 

Appendix 6  

Maths planning 

Each planning folder will have: 

 Long Term planning- year group core learning objectives. 
 Medium Term. 
 Short Term- for each lesson/series of lessons the following needs to be 

included. 
 Date(s) that the lesson (s) happened 
 Objective (s) to be taught – Can I …. 
 Outline of the teaching 
 What the children are going to be doing at each part of the 
 lesson(s)- don’t forget to include ways to promote mental  strategies 
 What the TA/adults are going to be doing 
 What the class teachers role is in that lesson(s) 

After the lesson any adjustments/changes need to be noted. 

If you wish to plan sequences and then allocate days to this then that is fine as long 
as it is clear and includes the above. 

Teaching staff are using different ways of planning maths. Some are producing 
detailed IWB ‘flips’ for each lesson and have a less detailed plan for the week. 
Others are working from medium term plans and producing more flexible weekly 
plans. It is recognised that the approach encourages adapting teaching on a regular 
basis and that the detail for plans may change during the course of a week.  
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Appendix 7 

Guided Reading for KS1 

Activities you might provide for children while you are doing Guided Reading with a 
group. 

Early Readers 

Re reading shared texts individually or with a partner. 

Re reading familiar texts- previously read texts etc. 

Cut up sentences from a previously read text 

Response to text through illustration, role play, puppets etc. 

Listening to stories on a CD. 

Sequencing activities, pictures, sentences, key events. 

Insert text into speech bubbles using characters from the text. 

Read a range of books by the same author/publisher. 

Matching pictures and text. 

Simple book review-giving sentences, starters and some responses with smiley faces 
etc. 

Cloze activity- missing wow words, high frequency words etc 

Matching games- word matching, picture matching. 

Activities that build on phonic skills- reading words and sorting into groups, matching 
pictures to words, making posters to show different ways of writing different 
phonemes etc. 

High frequency words- matching games, bingo etc. 

More Fluent Readers 

Reading journals- reflecting on any aspect of the text. 

Reading other texts by the same author or about the same topic 
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Appendix 8 
Guided Reading in KS2 

 It is a school policy that teachers should hear their children read within a 
structured Guided Read session at least once a fortnight in KS2. In addition 
any group reading that TA’s do is a bonus and is classed as an Assisted or 
Supported Read.  
 

 Texts should be identified for groups that are suited to their ability therefore 
it is important that Booktrackers are regularly updated. 
 

 A clear objective(s) of what you want the children to learn from the sessions 
should be identified. You should use the (APP) objective led recording sheets 
to help you decide what the focus is. 
 

 Questions should be devised in advance in order to guide the sessions in the 
direction you wish and ensure the objective is achieved. Other discussions 
might well evolve during the reading. The questions should have at least one of 
each type ie literal, evaluative, inferential and deductive. (In order to get the 
most out of assisted reading, it is helpful if this is done for TA’s as well) 
 

 If the children are weak readers you might walk them through the text first, 
making sure they understand the story using pictures cues. 
 

 The children need to be introduced to the objective and given an example of 
how they might meet it. Eg. If it is a phonic focus this might be an introduction 
to some of the text words which use the pattern or it might be an example of 
how you could use inference to answer a question from the initial page. 
 

 Hearing individuals will depend on the text type .If reading a playscript for 
example you would want to read as a group. If reading an extended story, you 
might set ‘read up to page…’ targets and give children ‘Something to think 
about’ tasks in case they finish first whilst you’re still listening to individuals. 

 
  Separate reading comprehension sessions should be planned in to develop 

reading skills, these may be whole class or group based with oral or written 
answers.  
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 Accelerated Reading Scheme 

Once a child has the ability to read at a reasonable level and can access ‘real’ 
books and at the class teacher’s discretion before KS2, they should start to 
take part in the daily Accelerated Reading sessions held in all KS2 classes for 
about 15 – 20 minutes. This is aimed at improved comprehension but also 
enjoyment of reading. Children initially take a Star Test to identify the colour 
coded books they may choose from in the school library and then repeat the 
Star Test on a termly basis to track their reading progress. Having chosen a 
book from the correct colour the child then reads the book carefully to 
themselves. Once they have completed it and feel they understand the text 
they then take an online quiz on the book. As long as they score over 85% they 
may then move on to another book. It is the class teacher’s decision as to 
whether a low score means they have to repeat the book or possibly go to a 
slightly lower level. Children are encouraged to read a variety of genre over the 
course of the year. 

 
Appendix 9   

Effective Feedback 
 

‘Feedback is information given to the learner or teacher about the learner’s 
performance relative to learning goals or outcomes. It should aim to (and be capable 
of) producing improvement in students’ learning. Feedback redirects or refocuses 
either the teacher’s or the learner’s actions to achieve a goal, by aligning effort and 
activity with an outcome. It can be about the output of the activity, the process of 
the activity, the student’s management of their learning or self-regulation, or them 
as individuals (which tends to be the least effective). This feedback can be verbal or 
written, or can be given through tests or via digital technology. It can come from a 
teacher or someone taking a teaching role, or from peers.’ 
 
Information taken from studies by The Sutton Trust, Education Endowment 
Foundation. Full analysis and the most up to date information can be found at 
 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-
learning-toolkit/ 
 
Providing effective feedback continues to score highly (+8 months) in the studies 
carried out by the EEF (2018) but can be challenging for teachers to maintain. 
Research suggests that it should: 
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 ‘be specific, accurate and clear (e.g. “It was good because you...” rather than 
just “correct”). 

 compare what a learner is doing right now with what they have done wrong 
before (e.g. “I can see you were focused on improving X as it is much better 
than last time’s Y…”). 

 encourage and support further effort (getting a balance between support and 
challenge) and be given sparingly so that it is meaningful (as too much feedback 
can stop learners working out what they need to do for themselves). 

 provide specific guidance on how to improve and not just tell students when 
they are wrong. 

 be supported with effective professional development for teachers. 

 Wider research suggests the feedback should be about complex or challenging 
tasks or goals as this is likely to emphasise the importance of effort and 
perseverance as well as be more valued by the pupils. Feedback can come from 
other peers as well as adults (see Peer tutoring). 

 

 

Taken from ‘A Pupil Premium Handbook for Cambridgeshire Schools’ 

Feedback is the process through which pupils understand how well they are doing. It 
can be written, usually through teacher marking, as well as oral feedback. Oral 
feedback can be direct and sometimes indirect. Feedback can be related to pupil 
behaviour, specific learning skills, related to the task or lesson content or dispositions 
demonstrated. However, for feedback to effectively raise achievement research has 
shown that it should be related specifically to the learning and processes  
undertaken.  
 
Studies on feedback strategies indicate high levels of impact on learning in both 
Primary and Secondary settings. With an effect size of 0.73 and a potential gain of 
nine months, it provides the highest impact for lowest cost of all the approaches 
considered by The Sutton Trust. One study even estimates that the impact of rapid 
feedback on learning is 124 times more cost effective than reducing class sizes. 
However, there is a significant challenge in making it work efficiently in the classroom 
and ensuring consistency. Significant professional development may be necessary. 
Feedback is most effective when: 

 learning is challenging and the feedback is about challenging tasks or goals 
which have been clearly explained. In most cases, teachers would link the 
learning intention of the lesson or series of lessons to the feedback, 

 it is given sparingly. Constant feedback is less effective than targeted, 
meaningful feedback, 



Lipson Vale Primary School – Teaching & Learning Policy  

 39

 it is developmental. Feedback which highlights what is wrong does not improve 
attainment as effectively as feedback which highlights what has been 
successfully achieved and then about how to improve, it is specific. Use of 
success criteria, learning steps and clearly modelled processes enable teachers 
and peers to give effective feedback specific to the learning intention rather 
than unspecific comments (e.g. Well done, Good girl), 

 it demonstrates improvement. Feedback which compares what a pupil is doing 
right now with what they have done wrong or misunderstood in the past 
focuses the pupil on the learning process rather than product. 

 it is formative. Summative feedback (e.g. marks, grades or levels) has been 
found to have a negative impact on motivation and ultimately on achievement 
when compared to formative comments linked to learning intentions and 
success criteria. 

 it is encouraging. Effective teachers are aware of the emotional impact that 
feedback has, strive to raise self-esteem and motivation and avoid comparisons 
to other pupils. 

 it is acted upon. When the opportunity is given during the lesson or series of 
lessons for the students and pupils to act upon the feedback they have 
received, achievement of the learning intention is likely to be improved. 

 it is part of effective Assessment for Learning practice. Feedback is part of a 
whole school ethos where the principles of Assessment for Learning are 
central to teaching and learning. 

 
For further information about effective feedback; 
Final Report of the Commission on Assessment (2015) without levels 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/483
058/Commission_on_Assessment_Without_Levels_-_report.pdf   
 
National Strategies – Assessment and feedback  
http://webarchive.nationalarchives.gov.uk/ 
 
20110809091832/http://teachingandlearningresources.org.uk/collection/23211/node
/30426 
Enriching Feedback in the Primary classroom (2003), Shirley Clarke 
Inside the Black Box: Raising standards through classroom assessment (2006), Paul 
Black and Dylan William The Association for achievement and  
Improvement through assessment (aaia) http://www.aaia.org.uk  
for further information from this document see  
https://www.learntogether.org.uk/resources/Documents/Pupil_Premium_HandbookFI
NAL.pdf 
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Appendix 10 
      
Supporting children to be active and influential participants in 
mathematics lessons through effective use of assigning competence 
and pre-teaching   
Taken from The Final Report July 2017   Babcock LDP Devon 
 
Summary of findings 
  
This project explored how vulnerable children could be supported to be active and 
influential participants in maths lessons, accessing age-appropriate mathematics, 
through the use of pre-teaching in advance of maths lessons and assigning 
competence within maths lessons.   
The impact has been extraordinary. We have had the privilege of witnessing teachers 
change children’s lives through this project. Children who had no belief in themselves 
as learners in mathematics now believe in themselves, and are actively involved in 
their own learning and in the learning of others – Maths Adviser  
Both teachers and children involved in this project report that the combination of 
the two strategies (preteaching and assigning competence) had a positive impact on 
levels of participation and the ability to be influential in lessons.  For many of the 
children it not only allowed them to access age-appropriate mathematics, it also had a 
positive impact on their attainment in tests (see Appendix 5)  
This combination of the two strategies led to the following findings, starting with the 
most important finding:  
1. Pre-teaching must be run by the class teacher - if the pre-teaching is going to 
benefit the children in the maths lesson it must be run by the class teacher. The 
children value the time because it is with their class teacher.  Because the children 
and class teacher have a shared experience it gives them a shared understanding and 
common references which they take into the whole class lesson. 2. Pre-teaching and 
assigning competence maximise learning in lessons - by having class teachers provide 
the ‘additional time’ and putting it before the learning happens in a maths lesson, 
rather than after it, children are provided with even more additional time and 
opportunities for learning than just in the pre-teach. This is because it makes the 
lesson a meaningful experience for the children, rather than them experiencing it as 
a time when they don’t understand and feel they have failed, and teachers are better 
placed to support their learning in the lesson.  3. Pre-teaching and assigning 
competence have a positive impact on children’s confidence in themselves as 
mathematical thinkers. This was demonstrated by: a. Engagement from the start of 
the lesson – both the focus children and the teacher benefit from pre-teaching in 
terms of their focus and engagement with the mathematics at the start of the 
lesson. b. Offering contributions and being ready to respond – the children offered 
contributions more frequently, which demonstrated a shift in attitude and resulted in 
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positive feedback which then led to further participation and the teachers were 
alert, looking for the children to contribute. c. Asking different questions and 
seeking out a challenge  - the children were able to think more mathematically in the 
lessons because they were less anxious and therefore paying less attention to their 
emotional wellbeing. This resulted in the children being prepared to ask questions 
that focused on the mathematics, rather than emotional reassurance, and to want to 
tackle challenging mathematics.   
 
  
  
Supporting children through effective use of assigning competence and pre-teaching 
http://www.babcock-education.co.uk/ldp/primarymaths  Page 4  
  
d. Accessing resources independently - this included children using: their pre-teach 
journal as an aide memoire; working walls; and maths equipment.  e. Explaining thinking 
– the pre-teaching meant the children were better able to explain their thinking; this 
in turn meant they had the opportunity to deepen their understanding, in the lessons, 
when asked to explain. f. Supporting others – this included using resources, drawing 
and explaining g. Active participation in conversations – the children became willing to 
challenge others, including high-status children, and defend their own thinking. h. 
Changes in behaviour and attitude outside of the classroom – parents reported 
positive changes in terms of children’s interest in and attitude towards their learning 
reflected in an increased willingness to talk about their learning at home. 4. Pre-
teaching can have different structures and focus on different things. Key to pre-
teaching sessions being successful, along with them being taught by the class 
teacher, are the following: a. Pre-teaching must provide children with access to the 
mathematics in the maths lesson, allowing them to actively participate. It is not about 
being able to replicate in the lesson the maths from the pre-teach session nor is it 
about teaching the whole lesson in the pre-teach session. It is about preparing the 
children to be able to engage in the struggle of the mathematics in the lesson by 
removing additional barriers. b. Identify one thing that will allow the children to 
access the mathematics in the lesson. This could include: i. Introducing new 
mathematics, new contexts and new contextual resources ii. Rehearsing prior learning 
iii. Rehearsing language iv. Allowing confusion to happen  v. Using misconceptions vi. 
Using images/resources (especially for the first time) c. Timing - most teachers 
found that having the pre-teach on the same day as the maths lesson worked best 
although some did run sessions at the end of the day in advance of the lesson the 
next day. Some teachers liked to run the session immediately before the lesson 
whilst others liked a gap as it allowed them time to reflect on how they might want to 
adjust the lesson in light of the pre-teach session. d. Frequency - teachers varied in 
terms of how frequently they ran pre-teach sessions but at least weekly seemed to 
work best. For vulnerable children there is a need to provide regular sessions at least 
in the early part of the year. These children benefited from being involved for the 
whole year; flexibility may be important in terms of making pre-teaching work in the 
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long term with the option to vary at least some of the children who are involved, but 
the impact on the focus children in this project relied on their sustained involvement 
in the pre-teach sessions for the full year.   
  
  
  
 
  
  
Supporting children through effective use of assigning competence and pre-teaching 
http://www.babcock-education.co.uk/ldp/primarymaths  Page 5  
  
e. Length – there is no set length for a pre-teach session, the important thing is 
clarity about the purpose of the session and taking the time needed. Fifteen minute 
sessions were often needed, for example when the focus was on introducing a new bit 
of mathematics, but sometimes a few minutes immediately before a lesson prepared 
the children for participation, for example through rehearsing language. 5. Assigning 
competence is a powerful tool but can be more challenging for teachers to use 
effectively. The following were found to be important when considering assigning 
competence: a. Be subtle – it is not about a performance or memory test  b. Comment 
on the thinking/idea not the child c. Use simple phrases to draw attention to valuable 
thinking d. Anticipate and monitor  e. Support other children to publicly state how 
they have been helped by a class member f. Subvert hierarchies that exist in the 
classroom  g. Attend to classroom culture and school culture.  
Professional Development for Teachers  
In addition to the findings above, the year-long project allowed teachers to engage in 
a sustained piece of professional development which had a direct impact on them in 
their work.  
The two elements of the project identified by the teachers as being most influential 
on their own practice, were the collaborative lesson research cycles and the support 
of a ‘knowledgeable other’ (maths adviser).  It is important that any professional 
development is planned into the school day, so that it is valued both by participating 
teachers and by their senior leadership team.  
 
Introduction  
Currently, in most English schools and classrooms, there are children who are 
struggling to access mathematics appropriate for their year group and teachers have 
to make decisions about how best to support these children every day.  
The National Curriculum states that: ‘The expectation is that the majority of pupils 
will move through the programmes of study at broadly the same pace’ (DfE 2013 Page 
99). This, coupled with the teaching for mastery agenda as set out by the National 
Centre for the Excellence in Teaching Mathematics (NCETM) provided the education 
context for this project.    
One of the key aims of teaching for mastery is to ensure that all children have:    
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“…a deep understanding of the mathematics they are learning so that:  
• future mathematical learning is built on solid foundations which do not need to be 
retaught;  
• there is no need for separate catch-up programmes due to some children falling 
behind;  
• children who, under other teaching approaches, can often fall a long way behind, are 
better able to keep up with their peers, so that gaps in attainment are narrowed 
whilst the attainment of all is raised.”   
Teaching for Mastery: Questions, tasks and activities to support assessment Askew 
et al 2015  
As children come into school with vastly different experiences, one of the challenges 
is how to provide each child with the necessary experiences for them to understand 
deeply.  In ‘Learning for Mastery’, written in the 1960s, Bloom identifies that: “Our 
basic task in education is to find strategies which will take individual differences into 
consideration but which will do so in such a way as to promote the fullest development 
of the individual.” He goes on to say:  
“...Carroll’s (1963) view that aptitude is the amount of time required by the learner to 
attain mastery of a learning task. Implicit in this formulation is the assumption that, 
given time, enough, all students can conceivably attain mastery of a learning task. If 
Carroll is right, then learning mastery is theoretically available to all, if we can find 
the means for helping each student. It is this writer’s belief that this formulation of 
Carroll's has the most fundamental implications for education.”  
Learning for Mastery Bloom 1968  
The phrase ‘given time, enough’ contains a challenge; the challenge of providing 
additional time for children who need it in a form that will maximise impact whilst 
minimising disruption to the rest of their learning. This is discussed within NCETM 
literature related to teaching for mastery in mathematics in England, where the 
practice in Shanghai has proved influential and ‘rapid intervention’ is suggested.   
Pupils’ difficulties and misconceptions are identified through immediate formative 
assessment and addressed with rapid intervention – commonly through individual or 
small group support later the same day: there are very few ‘closing the gap’ 
strategies, because there are very few gaps to close.  
Mastery approaches to mathematics and the new national curriculum NCETM October 
2014   
If a pupil fails to grasp a concept or procedure, this is identified quickly and early 
intervention ensures the pupil is ready to move forward with the whole class in the 
next lesson.   
The Essence of Maths Teaching for Mastery NCETM June 2016   
The team of Babcock LDP mathematics advisers worked on a research project related 
to teaching for mastery during 2015/6 and an alternative way to provide additional 
time was identified by some of the teachers involved: pre-teaching. The project also 
explored ‘complex instruction’ and in particular the idea of assigning competence in 
order to raise the status of certain children in mathematics lessons.  
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Elements of quality first teaching were highlighted during the project as having a 
particular part to play in supporting teaching for mastery in a mixed-age class. These 
were: o …Pre-teaching used to support children so they could engage with the 
mathematics in a sequence, assigning competence…  
Pre-teaching was one strategy used to support children who might otherwise struggle 
to access the mathematics in a lesson. Several of the teachers in the project used 
this for particular groups and individuals, in order to help the children work towards 
age-related expectations and support them to ‘move through…at broadly the same 
pace’.  
Teaching for mastery in mathematics in mixed-age classes: final report Trundley et al 
2016  
The interest in pre-teaching and assigning competence, generated by the 2015/6 
project, the potential for using these approaches to support children who struggle to 
be involved in maths lessons and the limited existing research, particularly into pre-
teaching in mathematics, led to this project being set up.  The key research question 
for the project was:  
How can pre-teaching and assigning competence be used to effectively support 
children to access age-appropriate mathematics and be active and influential 
participants in maths lessons?  
  
Assigning Competence  
The notion of assigning competence comes from the work of Cohen, Lotan and others 
at the Stanford School of Education. They developed an approach called ‘Complex 
Instruction’ which aims at achieving equity in co-operative learning classrooms.    
Jo Boaler (2015) used the work of Cohen and others to explore how ‘complex 
instruction’ could be used to support equity in mathematics classrooms. She identified 
four aspects of complex instruction:  
  
Assigning competence, one of the four aspects of complex instruction, is explained 
as:  
… raising the status of pupils who they think may be lower status in a group – by, for 
example, praising something they have said or done that has intellectual value and, 
bringing it to the group’s or the whole class’s attention. (page134)  
Mathematical Mindsets Boaler 2016  
Cohen, Lotan et al explain that:  
Teachers can assign competence to any student but it is especially important and 
effective to focus attention on low-status students. Cohen and Lotan found that 
status interventions boosted the participation of low-status students, while not 
suppressing the contributions of high-status students. These positive effects 
occurred despite the low overall frequency of teacher’s use of status treatments. 
Complex Instruction: Equity in Cooperative Learning Classrooms   Cohen, Lotan, 
Scarloss and Arellano 1998  
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There are key aspects to assigning competence. It is not about praising a contribution 
just because it has been made; it has to be of value to the whole group.  Cohen 
(1994)…recommends that if student feedback is to address status issues, it must be 
public, intellectual, specific and relevant to the group task. The public dimension is 
important, as other students learn that the student offered the idea; the intellectual 
dimension ensures that the  
Roles Multi Dimensionality  
Assigning Competence  
Student Responsibility  
 
 Supporting children through effective use of assigning competence and pre-teaching 
http://www.babcock-education.co.uk/ldp/primarymaths 
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Appendix 11 
Accelerated Learning Policy Statement 

 
A framework for developing Accelerated Learning at Lipson Vale Primary School. 
 
This policy is set against the school’s context and aims to provided a clear overview 
of what Accelerated Learning is, what the school wishes to achieve, what pupils, 
staff, governors and parents can expect to see happening and why AL has been 
adopted by the school. 
 
Rationale-what is Accelerated Learning and why is it so important? 
 
LVPS is committed to fostering a positive climate for learning for all pupils, staff and 
governors.  Developing the capacity for continuous learning for staff and governors is 
the key to improving the potential for pupil learning. Teaching pupils how to learn, 
rather than what to learn is central to the philosophy of AL. 
 
‘In times of change the learners will inherit the earth, while the knowers will find 
themselves beautifully equipped for a world that no longer exists.’ 
               Eric Hoffer 1997 
 
Accelerated Learning is essentially a concept, a practice and a philosophy all rolled 
into one.  It is a system that, once in place, has the potential to change the identity 
of what we see as the ‘school’.  It is based on recent neurological research, research 
that shows how the brain functions and how this consequently has an effect on how 
we learn. 
 
Studies on the brain have shown that information comes to us through our senses, 
that is it processed, understood and memorised by the two hemispheres in the neo-
cortex.  The two hemispheres, the left and right, process information convergently 
and rationally, and divergently and holistically respectively.  In layman’s terms this 
means that the left hemisphere is responsible for processing words, numbers, lists, 
facts, details, graphs, analytical thinking and for conscious learning.  The right 
hemisphere takes care of patterns, rhythm and sound, visual images, colour, the 
global picture of things and our sub-conscious learning.  Males have a predominantly 
larger right hemisphere and females have a predominantly larger left hemisphere.  It 
is important to be aware of hemispherical preferences within the classroom and to 
present material in ways that stimulate left and right brain, engaging the senses and 
utilising visual display to reinforce learning points. 
 
In addition to hemispherical dominance Howard Gardner, has proposed the theory of 
‘multiple intelligences’. He suggest that individuals don’t have one ‘fixed intelligence’ 
but that each of us has a multiple of intelligences, and that these dictate our learning 
style.  The intelligences are as follows: naturalist, interpersonal, intrapersonal, 
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linguistic, mathematical and logical, visual and spatial, kinaesthetic and musical.  Each 
of us has a preferred learning  
style and that activities within the classroom need to have a high level of sensory 
stimulation and sustained cognitive challenge in order to reach all, or as many styles 
as possible. 
 
Furthermore, it has also been shown that the brain develops best in environments 
where there is high challenge but low threat.  Creating a positive learning attitude 
and an achievement culture is an essential principle to AL.  Positive self-belief and a 
‘Can Do’ school ethos/culture have a significant impact on achievement. 
 
A child’s potential and/or actual achievement can be modified when certain working 
practices are followed by staff working in school.  Children experience things in 
school.  These experiences are on a positive/negative continuum.  If the stimulus is 
negative, it becomes internalised as a negative thing and becomes a habit of mind.  
These habits become attitudes and eventually values.  Once a value has been set it is 
extremely difficult to change.   Children that internalise negative experiences quickly 
become pessimistic about the school culture and develop limited self-belief.  Limited 
self-belief leads to avoidance strategies and low performance.  Schools that have a 
relaxed atmosphere, have clear lines of communication, make pupils responsible for 
their behaviour, build a high level of structure into their systems, have high 
expectations and build in an appropriate level of differentiation are more successful.  
Low level self-belief and poor self-concept leads to a self-fulfilling prophecy of 
underachievement. 
 
Positive feedback helps shape performance.  Praise is important for our self-esteem.  
Strokes (units of affection) need to be positive and frequent.  Avoidance of negative 
unconditional strokes (relating to who you are, e.g. ‘You are nothing but a pain and I 
am sick of hearing your voice’) are essential when building self-esteem.  Feedback 
needs to be immediate, educative, specific and reflective. 
 
Communication that is effective uses positive vocabulary, a non-threatening tone and 
an open body language.  Avoid using embedded commands! Try not to say ‘Don’t run’ 
but rather this is a ‘walking zone’! Describe desirable outcomes … expectations shape 
outcomes.  Motivation accelerates once the learner adopts a personal learning goal. 
 
Targets and goals need to have ownership and the ‘big picture’ made clear. Self-belief 
in a school once established needs to be maintained.  All members of the school 
community need to have a sense of belonging, have clear aspirations, feel safe, have a 
strong identity and must celebrate success.  When these principles form part of a 
schools identity the outcomes are positive. 
 
Independent, and yet interdependent of the AL principles is the concept of Mind 
Mapping and Brain Gym.  Mind mapping is a powerful learning tool.  Eva Hoffman, a 
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protagonist of Mind Mapping and Brain Gym, has a very simple book that the school 
has available that can be used to introduce Mind Mapping in twelve easy steps. Mind 
Mapping is a visual, logical, linguistic, artistic and kinaesthetic learning method.  It 
enables the learner to see the big picture and the detail.  It is easy to implement and 
has a proven track record. 
 
Brain Gym is simply about stimulating the brain’s two hemispheres by introducing a 
series of simple, fun and hands on practical activities.  Research has shown that when 
both hemispheres are activated any learning that takes place is more complete.  The 
integration of Accelerated Learning techniques, Mind Mapping and Brain Gym into 
school systems empowers pupils and staff.  It teaches pupils how to become active 
learners, makes them more receptive and gives them transferable skills.  It teaches 
them how to learn.  
 
Purposes – what outcomes are we hoping for? 
 
By introducing and embedding the principles of Accelerated Learning, Mind Mapping 
and Brain Gym in to the school’s established practices the staff and governors of the 
school hope to empower the young people in our care. We hope that by creating such 
a school culture the pupils that leave the school will be learners and not just knowers.  
More specifically we:  
 
 Create a ‘Can Do’ culture 
 Help pupils to feel more valued, more positive about their own self-image. 
 Recognise all pupils are unique and have multiple intelligences with different  
 learning styles/preferences. 
 Create positive feedback to help shape performance 
 Use non-threatening language and describe desirable outcomes  
 Develop a clear strong school identity. 
 Use mind mapping as a planning, recording and evaluative tool - 
 Use brain gym to stimulate brain activity 
 Promote water containers in classrooms to prevent dehydration- see sipping 
policy. 
 
Guidelines for the operation of the policy: 
 
The rationale outlined above gives an introduction to AL, Mind Mapping and Brain 
Gym. A separate Accelerated Learning booklet has been produced which explains in 
detail the theory behind AL. Guidelines as to appropriate Brain Gym activities/ Mind 
Mapping will also be made available. 
 
It is expected that all staff agree to execute and include these principles in their 
classroom practice.  Only through a united approach can the key objectives 
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highlighted above be achieved.  It will be the joint responsibility of all staff to 
embrace these principles and actively engage in their positive implementation. 
 
Evaluation 
 
This is a vital aspect of all school improvement initiatives.  At school there will be 
reflection and analysis of the impact that AL, MM and BG has had through staff 
discussion, questionnaires and through the analysis of school results, i.e. the school’s 
performance. 
 
This policy will be reviewed in accordance with the School Improvement Plan.       

  


